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1.  Mutual Defense Alliances  
 Over time, countries throughout Europe made mutual defense agreements that would pull them into battle. These 

treaties meant that if one country was attacked, allied countries were bound to defend them. Before World War 1, the 
following alliances existed: 
 Russia and Serbia 
 Germany and Austria-Hungary 
 France and Russia 
 Britain and France and Belgium 
 Japan and Britain 

 Austria-Hungary declared war on Serbia, Russia got involved to defend Serbia. Germany seeing Russia mobilizing, 
declared war on Russia. France was then drawn in against Germany and Austria-Hungary. Germany attacked France 
through Belgium pulling Britain into war. Then Japan entered the war. Later, Italy and the United States would enter on the 
side of the allies.  

2.  Imperialism  
 Imperialism is when a country increases their power and wealth by bringing additional territories under their control. 

Before World War 1, Africa and parts of Asia were points of contention amongst the European countries. This was 
especially true because of the raw materials these areas could provide. The increasing competition and desire for greater 
empires led to an increase in confrontation that helped push the world into World War I.  

3.  Militarism  
 As the world entered the 20th century, an arms race had begun. By 1914, Germany had the greatest increase in military 

buildup. Great Britain and Germany both greatly increased their navies in this time period. Further, in Germany and Russia 
particularly, the military establishment began to have a greater influence on public policy. This increase in militarism 
helped push the countries involved to war.  

4.  Nationalism  
 Much of the origin of the war was based on the desire of the Slavic peoples in Bosnia and Herzegovina to no longer be part 

of Austria Hungary but instead be part of Serbia. In this way, nationalism led directly to the War. But in a more general 
way, the nationalism of the various countries throughout Europe contributed not only to the beginning but the extension 
of the war in Europe. Each country tried to prove their dominance and power.  

5.  Immediate Cause: Assassination of Archduke Franz Ferdinand 
 

Source:  http://americanhistory.about.com/od/worldwari/tp/causes-of-world-war-1.htm 

Causes of World War I 

SUPPOSE YOU WANTED YOUR STUDENTS TO LEARN THIS: 



Reading without context, students might take away an understanding that looked something like this: 

 



The Class: 

 Freshman 20th Century World History Course 

 

The Lesson Objective: 

 To understand international relations in Europe during the early 1900’s 

 

A Unit Objective 

 To understand the causes of World War I 

 

The Activity:  Survivor Europe 

 A simulation activity in which students are placed in teams which 

represent one of 8 European countries 

 Teams are asked to form alliances based on the interests and goals of their 

particular nation. 

HERE’S ANOTHER PATHWAY TO KNOWLEDGE 



 
 

Europe, 1871 

Students begin with a map of Europe, instructions, and graphs that show national resources.  



 
 

Sample information sheet. 



 Students receive a dossier that provides background 
information about their country and its history, 
providing context for its wants, needs, and goals. 

 Alliances will be negotiated based on these wants, needs, 
and goals. 

 

 Teams determine who their enemies and allies are, 
presenting evidence for why they have made these 
determinations. 
 

 There are 8 nations.  Students are tasked with trying to 
form just 2 alliances.  

 

. 



 Students develop a negotiation strategy, deciding how to position 
themselves in order to foster desired multiple alliances that include 
hoped-for allies and exclude perceived enemies. 

 
 Students, in an animated manner, move about the classroom 

conducting negotiations with other teams to form alliances.  They 
must specify what each country is getting and what they are 
offering to the other country.   
 Examples:  “We won’t attack each other.”  “Italy will allow the use of 

35,000 soldiers to protect our country’s border.” 

 
 Everyone now learns what alliances were made.  This constitutes a 

moment of truth for nation-teams.  For example, teams may be 
surprised who their allies allied with, which can result in shuffling 
alliances. 



Student Reflection 
 

 What problems did individual nations run into in 
attempting to decide which countries to ally 
with? 

 How important of a role did geography play?  
Examples? 

 What difficulties did the negotiations with other 
nations bring about? 

 How could the forging of these alliances and the 
alliances themselves help explain why war broke 
out? 



Students next look at the actual events of 1900 to 
1914.  The simulation activity richly informs this 
discussion because the lesson effectively … 
 Conveys the complexity of the historical 

dynamics. 
 Encourages students to make predictions. 
 Engages students in 21st Century skills, including 

communicating, negotiating, collaborating, and 
creative problem solving. 

 Builds student expertise and investment, making 
them more attentive to historical events and their 
causes. 



Students have learned about the alliances between countries 
and the dynamics of making these alliances.  They gain an 
appreciation of the countries’ goals and fears, and the 
factors that played into the start of WWI.  (They write an 
essay where they explain the role of these factors.)   
 
Presented in this context, this activity leads to a deeper 
understanding of the four main causes of WWI. 

 Militarism 

 Alliances 

 Imperialism 

 Nationalism 
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 The Course:  Grade 8 Social Studies 
 

 A culminating project for the unit on activists: 
 Women’s Movement 

 Civil Rights Movement 

 Struggle for Equal Education (Little Rock and Boston) 
 
 The Assignment:  Students are asked to design a memorial 

to honor a person, group, event or idea connected to the 
struggle for justice in the United States that has inspired 
them.   
 They build an architectural model of their memorial and write an 

artist’s statement explaining the memorial to visitors.  



A memorial to the 1963 Birmingham Children’s campaign.  On the back are newspaper articles covering some of the brutal events in 
this campaign.  The designers wrote “At first it might make visitors feel even a little ashamed that citizens of their country would be 
so brutal.  But when they see the children pushing the heart together they should realize that these young children were able to 
break the bonds of segregation , and it made the country a better place.  Hopefully it will make visitors feel inspired to fight against 
other injustices in their country and around the world.” 



Students watch excerpts from a video about Maya Lin, the designer of the Vietnam War Memorial. They 

talk about her design of the wall, which historically revolutionized the design of memorials. 



They view and analyze other memorials, including the Sarah Pryor memorial here in Wayland. 



A memorial entitled “Puzzle of Unity.”  The designers wrote, “People who followed the guidelines of nonviolence wanted integration, 
wanted friendship, and wanted connections.  They did not seek to just be considered equals, they fought to be considered friends.  
The success of nonviolence depends upon activists becoming friends with their opponents.” 



 Primary Goal:  The project helps students reflect on what they 
learned during the unit on activists.  
 

 Secondary Goal:  The project helps prepare students for the 
Washington DC trip.   
 By the time students go on the trip, they have developed a 

vocabulary about design, and have been introduced to the concepts 
that designers wrestle with. 

 

 Students deepen their analysis of memorials and, as a result, the 
discussions which occur during the trip are greatly enriched. 

 

 This is indicative of a truly integrated interdisciplinary educational 
experience, which is a hallmark of our middle school philosophy. 



A memorial to Elizabeth Smith Miller, designer of “bloomers,” – part of the women’s dress reform movement.  Notice the mocking 
faces on observers, contrasted to Smith Miller’s defiant stance. 



The Process 
 
 Students first discuss the criteria of what makes an effective 

memorial. 
 They work in groups on the design of their memorial.  
 They must consider the message they want to convey, the 

feelings they want to evoke and the information, images 
and themes they want included. 

 They have to negotiate their competing visions with other 
group members. 

 They are given all the materials they need. 
 Upon completion, they hold a “memorial walk,” during 

which students critique each other’s memorials. 
 The memorials are put on display during DC night. 

 



A memorial for the four girls killed in the 1963 bombing of the 16th Street Baptist Church in Birmingham.  The designers also wanted 
to address the inequalities of state courts, under Jim Crow.  Hence, the figure in front – a Klansman wearing a judges robe. 



Memorial Analysis:  The Spectrum 

 

 

 More images     More Words 

 

 Hopeful/Optimistic Feeling   Sad/Pessimistic Feeling 

 

 More Realistic    More Abstract 

 

 Obvious Clear Message   Subtle Message 

 

 More Informative    More Sentimental 

 



A memorial to the 19th amendment.  The designers encourage visitors to put together a table with the slogan of the National Woman’s Party 
on it.  There are springs under the table parts, making them difficult to move.  This symbolizes the struggles suffragists faced. 



Criteria for Memorial Design 

 Has a clear message that is communicated 

effectively 

 Evokes strong emotions 

 Makes people think in a new way 

 Has an entrance, a focus or central point, an 

exit and a path for visitors 

 Has strength in simplicity 

 Promotes reflection 



A memorial addressing the concept of “We and They Thinking.”  The designer was inspired by MLK’s quote, “In a real sense all life is 
inter-related.  All persons are caught in an inescapable network of mutuality, tied in a single garment of destiny.  Whatever affects one 
directly affects all indirectly.”  She explains, “When people look up to the memorial at first they will see groups of separate colored 
balls, but when they take a closer look they will see the small invisible pieces of clear line connecting one color to another.” 



A memorial to the Little Rock Nine.  The designers wrote, “The student is in a hole, sitting at a desk, raising his hand because the 
teacher won’t call on him.  It’s like there was no teacher.  He might as well have been sitting in a pit.”  These designers integrated an 
electronic motor, courtesy of the WPSF.  When activated, the soldiers rotate around the student, making it difficult for visitors to 
approach him. 
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The Project 
 
In Grade 4 at Happy Hollow, students study 
immigration.  They complete a culminating project 
which focuses on a particular country of origin.    

 
 At an evening event, all the projects are displayed 

at once, with individual students serving a docent 
for their individual display.  Parents are invited to 
join in and bring food.  In this way, the combined 
4th Grade classrooms fashion their own 
Immigration and Culture Museum. 







Unit Goals 

 

 To learn the factors that push and pull people 

in making a decision to immigrate.  In other 

words, to learn why people immigrate.  

 

 To learn about the waves of immigration.  

 

 



Essential Questions 
 

 Why did families and individuals leave their homeland(s) 
and start new lives in America? 
 

 How do individual’s beliefs, traditions, or celebrations 
reflect their family history and ancestry? 
 

 What were the greatest obstacles families and individuals 
faced when they migrated or immigrated to and throughout 
America? 
 

 How can you help a new immigrant  or student feel 
welcome in the United States? 

 



The Website 

 

 Essential Questions 

 

 Introductory Slide Show 

 

 Project Guidelines 

 
Link to website 

https://sites.google.com/a/wayland.k12.ma.us/immigration/home


Other Goals 
 
 

 To have children learn about their family histories, as 
well as about each other.  The majority of students 
choose to research their own cultural backgrounds. 
 

 To build family engagement around a curriculum 
project.   
 

 To build research skills. 
 

 To build presentation skills. 



Characteristics of the Project 
 

 The project is a collaboration between the classroom teacher, 
the instructional technology specialist and the librarian.  
Together, they design elements that build students’ content 
knowledge, research skills, and technology skills.   (Students 
work on computers and print out elements of research for 
display.) 
 

 Teachers inform students of the minimum project 
requirements, as well as enrichments opportunities.  (For 
example: Create a family tree.)   
 

 Students use a trifold presentation board to create a museum 
piece.  They bring in artifacts from home if they have them. 



The Culminating Event 
 

 The unit ends with a culminating event in which families are invited 
to the school.  Most families come, bringing food and drink that 
stem from their family culture.  This evening is crowded, alive with 
engaged students, and generally a great time.   
 

 In preparation for this, students will practice ahead of time with 
their second grade buddies. 

 
 Students and families take great pride in this event.  Students are 

prepped with how to introduce their project, say hello in the 
language of the country of origin, and introduce their project.  They 
explain why they chose the country they chose and what they hope 
people will remember about their project.   
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 Grade 8 Science Trip 
 

 Has been run for over 18 years 
 

 Students visit the Connecticut River Valley 
(Holyoke, MA) and the Albany, NY areas. 
 

 Exemplifies how Wayland Middle School takes 
care to fully integrate its field trips into the 
curricula, making them high-impact learning 
experiences. 

 



Unit Objectives 
 
 Students learn how igneous, sedimentary, and 

metamorphic rocks form. 
 

 Students learn about plate tectonics and how 
various land forms are created through those 
processes. 
 Plate tectonics is the theory that Earth's outer shell is 

divided into several plates that glide over the mantle, the 
rocky inner layer above the core.  

 
 



 Students learn and better understand the 

creation and destruction of Pangea.   
 Pangea is the ancient supercontinent, comprising all the present 

continents joined together, which began to break up about 200 million 

years ago. 

 
 



Grade 8 Thematic Element 

Across the Content Areas 

 

 Given your theory and building on the 

evidence, describe how the evidence supports 

your theory. 

 Alternately:  Where’s the evidence that the story is 

true? 

 

 



On the trip, students … 
 test out the theory that the land changed over 

time. 
Link to Grade 8 Science Curriculum Update 

 
 complete an extensive set of field measurements 

and related worksheets. 
 

 look for evidence of geological change -- drastic 
changes over time, such as volcanoes and 
indications of once-present mountains. 

https://docs.google.com/document/d/1qTzcAybkasK_2efPDQnujzfnqw8qIO6W7Pm6X0Xczjo/edit
https://docs.google.com/document/d/1qTzcAybkasK_2efPDQnujzfnqw8qIO6W7Pm6X0Xczjo/edit




Interpreting the Evidence 
 

For example … 
 
 If they discover limestone, a sedimentary rock, 

they know that an ocean was once in this 
location. 
 

 If they discover metamorphic rock, they know 
a mountain was once there. 

 



 Students spend three weeks learning the science of 
geology and how to interpret the evidence they will come 
across.   
 

 They are afforded the opportunity to study dinosaur 
tracks, fossils, and evidence of changing terrain.   
 

 They are absolutely astonished to see dinosaur tracks, to 
actually be there touching them – all relatively close to 
home. 
 

 They also learn that ripples in the Connecticut Valley 
rocks are like the ones on the rocks they saw during their 
Grade 7 Cape Cod trip.   
 

 



 Students at this age group often rest right at  
concrete/abstract divide in terms of normal cognitive 
development.   
 

 Seeing concrete evidence of change over time, such as 
dinosaur tracks or fossilized wood, helps them form an 
abstract image of the scene when dinosaurs were living 
there.  
 

 This hands-on access to the curriculum deepens 
students’ understanding of the curriculum and, in 
particular, the abstract concepts posited by tectonic 
theory. 

 



Students often begin with the belief that: 

 

Rocks are rocks. 
 

At the end of this trip, they understand that: 

 

Rocks tell a story. 
 


